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									3.		Parvana		 	 kept		 	 her	eyes	 	 on	the	spot	.	.	.		 	



































the	meaning	making	units	of	process,	participant,	and	circumstance	allows	the	reader	to	see	who	the	participants	are	(noun	groups),	what	is	going	on	between	them	(verb	groups)	and	the	conditions	around	them	(prepositional	phrases	and	adverbials).	Readers	of	a	literary	text	are	able	to	distinguish	the	actors’	actions	and	feelings	along	with	observing	the	plot	(Christie,	2012;	Fang	&	Schleppegrell,	2008).			 Processes	are	the	actions	and	states	that	participants	partake	in	and	are	found	by	analyzing	verbs	and	verb	phrases.	Processes	can	take	on	several	actions	but	four	main	types	will	be	looked	at.	Doing	is	a	process	type	that	comprises	of	material	and	some	behavioral	actions,	showing	how	the	participant	physically	acts	and	behaves	in	the	world.	See	example	12:								12.	Jim	Braddock	 		 								looked	 	 		at	his	wife		 Participant	 	 Process	(doing)	 Participant	
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Franklin	Delano	Roosevelt,	who	worked	hard	to	solve	the	country’s	problems.			
	 		main	noun	 	 	 			relative	clause	









destroyed	by	bombs.	Life	becomes	even	more	difficult	when	Parvana’s	father	is	forcefully	arrested,	leaving	the	family	with	no	income.	Women	are	not	allowed	to	work	but	Parvana	is	young	enough	that	she	can	pose	as	a	boy	and	help	the	family	get	by.	Further	events	expose	how	difficult	life	is	in	a	country	ruled	by	terror	and	what	people	go	through	to	survive.			 The	Breadwinner,	like	any	text,	has	all	facets	of	experiential,	interpersonal,	and	textual	meaning.	It	is	set	up	well	though	for	specific	analysis	of	experiential	meaning.	There	are	many	different	characters	throughout	the	book	that	interact	with	each	other	in	different	ways.	There	is	great	opportunity	to	examine	the	various	roles	participants	can	play.	See	examples	21	through	23:								21.	She		 	 	 missed		 		 her	father’s	snoring		 Participant	 	 Process	 	 Participant			 (Sensor)	 	 (Sensing)	 	 (What	is	Sensed)									22.	The	guards	 	 ignored	 	 her		 Participant	 	 Process	 	 Participant		 (Actor)	 	 (Doing)	 	 (Affected)									23.	The	militia	 	 could	take	 	 Parvana	 									away	from	home	
Participant	 	 Process	 	 Participant	 									Circumstance	(Actor)	 	 (Doing)	 	 (Affected)	 	 		There	are	also	a	variety	of	participants	using	pronominal	expressions:								24.	She	 	 	 marched		 	 straight	up	to	the	prison	gates	.	.	.	
Participant	 	 Process	 	 Circumstance	
	and	some	expanded	noun	phrases:									25.	Most	of	the	blisters	 had	broken	.	.	.		 Participant	 	 Process					
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The	text	does	not	have	many	nominalizations	but	there	are	a	few:									26.	Fetching	water	 took	 	 a	very	long	time.	
Participant	 	 Process	 Circumstance			 Doing,	saying,	sensing,	and	being	verbs	are	all	present	in	the	text	and		allow	many	opportunities	for	analyzing	what	is	happening	in	the	clauses.	See			examples	27	through	30:									27.	Parvana	 	 looked			 into	a	strange	face.	
Participant	 	 Process	 Circumstance		 	 	 (Doing)									28.	Parvana	 	 loved	 	 the	market.	
Participant	 	 Process	 Participant		 	 	 (sensing)									29.	Mrs.	Weera	 	 told	 	 them	.	.	.	 		
Participant	 	 Process	 Participant		 	 	 (Saying)									30.	She	 	 	 was		 	 alone	























































Age	 Grade	 Ethnicity	 Read	 Write	 Speak	 Listen	 Composite	17	 11	 Latino	 1	 2	 1	 1	 1	16	 11	 Latino	 1	 2	 3	 1	 1	17	 11	 Latino	 1	 3	 3	 2	 2	18	 12	 Latino	 1	 2	 2	 1	 1	18	 12	 Latino	 2	 4	 4	 2	 3	15	 9	 Karen	 -	 -	 -	 -	 2	20	 12	 Karen	 -	 -	 -	 -	 2	18	 12	 Karen	 1	 2	 2	 1	 2	15	 9	 Thai	 2	 1	 4	 1	 1						
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Need	for	FLA	curriculum	in	my	high	school	ELL	classroom			 Students	in	my	ELL	II	classroom	will	have	many	challenges	during	the	school	year.	As	noted	above,	many	are	still	at	lower	proficiency	levels,	especially	in	reading	and	listening.	This	creates	more	challenges	as	they	are	enrolled	in	other	content	classes	along	with	either	native	English	speakers,	higher	proficiency	ELLs,	or	students	who	have	become	proficient	in	English.	Some	of	these	content	classes	include	biology,	chemistry,	United	States	history,	algebra	one	and	two,	geometry,	health,	world	cultures,	government	and	economics.	A	number	of	core	content	teachers	make	appropriate	accommodations	for	the	ELLs.	Even	so,	the	accommodations	made	are	not	rooted	in	functional	language	and	may	not	increase	student	comprehension	of	academic	language	and	difficult	content	knowledge	as	effectively	as	FLA.			 These	classes	can	even	be	challenging	for	students	who	are	native	English	speakers	because	they	are	exposed	to	more	academic	language	as	we	have	discussed	above.	Along	with	the	language,	ELLs	lack	the	background	knowledge	when	faced	with	classes	such	as	United	States	history,	government,	and	economics.	Information	that	may	be	second	nature	to	someone	who	has	been	educated	in	America	is	very	confusing	to	someone	new	to	the	country.	Add	the	increase	of	academic	language,	lack	of	background	knowledge,	and	low	language	proficiency	levels	together,	and	the	result	is	a	student	who	is	lost	and	struggling	to	learn.			 These	students	need	a	curriculum	that	explicitly	teaches	them	how	to	find	the	meaning	in	a	text.	When	they	are	working	on	a	reading	assignment	or	asked	questions	on	a	test,	they	need	to	comprehend	what	is	said	to	be	successful.	When	
49		
			













is	sensed,	described	and	description,	sayer	and	message)	are	explicitly	taught	and	discussed.	As	students	gain	confidence	in	the	curriculum,	they	progress	to	deconstructing	clauses	on	their	own	along	with	longer	sections	of	text.	Throughout	the	unit,	the	teacher	uses	the	experiential	metalanguage	while	discussing	the	text	with	students.			 Applying	the	FLA	curriculum	to	the	reading	unit	provides	students	with	explicit	instruction	about	the	meaning-making	units	of	the	text.	Students	analyze	precisely	who	or	what	is	acting	upon	someone	or	thing	and	where,	why,	how,	and	when	it	is	happening.	This	allows	students	to	make	deeper	connections	since	they	can	more	clearly	see	what	is	happening	within	the	story.	Implementing	the	experiential	metalanguage	enables	in	depth	discussions	about	the	meaning	of	the	book	and	allows	students	to	critically	write	about	their	connections.	Students	will	also	see	the	various	tier-two	vocabulary	words	in	context	and	how	it	affects	the	meaning	of	the	text.	FLA	enhances	the	overall	unit,	providing	a	method	to	dig	into	the	meaning	and	academic	language	of	the	text,	and	supplying	the	metalanguage	to	have	valuable	discussions.		 Summary		 The	high	school	ELLs	in	my	classroom	are	from	a	diverse	population	and	have	only	been	in	the	country	for	a	few	years.	These	students	are	faced	with	learning	a	new	culture,	language,	and	academic	content.	One	of	these	challenges	is	difficult,	add	them	together	and	it	can	be	overwhelming.	As	a	teacher,	I	can	help	my	
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students	learn	English,	and	do	so	in	such	a	way	that	allows	them	to	be	prepared	for	academic	content	as	well	by	using	the	method	of	FLA.	The	desire	to	help	my	students	learn	academic	language	and	content	simultaneously	led	me	to	the	following	question:	How	can	a	curriculum,	rooted	in	the	experiential	metafunction	of	FLA,	be	developed	to	help	secondary	ELLs	gain	academic	language	needed	in	a	language	arts	classroom?		 By	developing	this	curriculum,	I	can	help	my	students	become	confident	in	deconstructing	texts	to	find	the	authors	intended	meaning.	This	enables	them	to	more	effectively	partake	in	content	class	activities	and	demonstrate	their	knowledge	of	the	material	more	clearly.		 Chapter	Summary		 	Chapter	3	looked	at	the	demographics	of	the	school	district	where	the	curriculum	is	applied.	It	looked	at	the	students	that	are	involved	with	the	curriculum,	types	of	backgrounds	they	come	from,	and	why	there	is	a	need	for	an	FLA	curriculum	for	them.	The	chapter	also	looked	at	how	the	curriculum	fits	into	the	current	school	plan	along	with	state	and	national	standards.	Finally	the	chapter	discussed	how	the	curriculum	would	be	implemented.			 In	chapter	4	I	will	lay	out	the	curriculum	I	have	developed	and	explain	how	it	will	be	intertwined	with	a	language	arts	classroom.		 				
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									1.		Parvana		 	 kept		 	 her	eyes	 	 on	the	spot	.	.	.		 	
	 participant	 	 process	 participant	 	 circumstance			This	metalanguage	provides	teachers	and	students	a	platform	for	discussing	how	language	functions.		FLA	analyzes	the	clause	and	its	components	along	with	how	the	clauses	interact	with	each	other.	Each	clause	contains	components	of	the	three	meanings;	experiential,	interpersonal,	and	textual.	These	meanings	are	also	realized	in	greater	depth	as	a	group	of	clauses	are	analyzed	together	(Christie,	2012;	Fang	&	Schleppegrell,	2010;	Fang	&	Schleppegrell,	2008;	Martin	&	Rose,	2007).	Analyzing	the	experiential	meaning	of	a	text	involves	looking	at	the	process,	participant,	and	circumstance.	Related	to	experiential	meanings	are	the	conjunctions	that	connect	clauses	to	one	another.	The	process	is	made	up	of	the	verb	group	and	can	either	be	doing,	sensing,	being,	or	saying.	The	participant	includes	the	noun	group	while	the	circumstance	is	constructed	with	the	prepositional	phrases	and	adverbials.	Finally	the	clauses	are	linked	with	a	variety	of	conjunctions,	which	also	play	a	role	in	experiential	meaning	(Christie,	2012;	Fang	&	Schleppegrell,	2010;	Fang	&	Schleppegrell,	2008;	Martin	&	Rose,	2007).	Being	able	to	identify	these	features	in	a	text	allows	the	reader	to	gain	an	understanding	of	who	is	involved	and	what	is	taking	place.		
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Overview	of	Experiential	Meaning	 	Experiential	meaning	looks	at	the	nuts	and	bolts	of	who	the	participants	are	in	the	story,	what	they	are	doing,	feeling,	saying,	or	sensing,	and	how,	what,	where,	and	why	the	processes	are	happening.	Deconstructing	the	clauses	into	the	meaning	making	units	of	process,	participant,	and	circumstance	allows	the	reader	to	see	whom	the	participants	are	(noun	groups),	what	is	going	on	between	them	(verb	groups)	and	the	conditions	around	them	(prepositional	phrases	and	adverbials).	Readers	of	a	literary	text	are	able	to	distinguish	the	actors’	actions	and	feelings	along	with	observing	the	plot	(Christie,	2012;	Fang	&	Schleppegrell,	2008).			 Processes	are	the	actions	that	participants	partake	in	and	are	found	by	analyzing	verbs	and	verb	phrases.	Processes	can	take	on	several	actions	but	four	main	types	will	be	looked	at.	Doing	is	a	process	type	that	comprises	of	material	and	some	behavioral	actions,	showing	how	the	participant	physically	acts	and	behaves	in	the	world.	See	example	2:								2.	 Jim	Braddock	 		 looked		 	 at	his	wife	.	.	.		 participant	 	 process	(doing)	 participant	
Sensing	is	a	process	type	the	encompasses	mental	and	some	behavioral	actions,	revealing	how	participants	think,	feel,	and	perceive	things,	along	with	mental	behavior.	See	example	3:							3.	 It	 		 	 reminded		 	 him	.	.	.			 participant	 	 process	(sensing)	 participant	Third	is	the	process	of	being.	This	process	expresses	how	participants	exist	and	relate.	See	example	4:		
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						4.		 This	part	of	Newark	 was		 	 	 very	different	from	Jim’s	.	.	.			 participant	 	 process	(being)	 participant	Finally,	the	process	of	saying	displays	what	participants	verbally	say	in	a	clause	or	group	of	clauses	(Christie,	2012;	Fang	&	Schleppegrell,	2008).	See	example	5:								5.	 He		 		 	 spoke	more	quietly		 to	his	daughter		 Participant	 	 Process	(saying)	 Participant	As	stated	above,	participants	are	the	actors	(person,	place,	or	thing)	in	a	clause	that	partake	in	some	process.	Participants	are	represented	by	nouns	or	pronominal	expressions	within	a	clause,	but	can	also	be	in	the	form	of	noun	phrases	(Christie,	2012;	Fang	&	Schleppegrell,	2008).	Embeded	clauses	can	also	be	found	within	the	noun	groups,	bringing	more	meaning	to	the	text	(Christie	2012).			 Participants	can	play	various	roles	within	the	clause	such	as	actor	and	





	 	 	 	 	 							adjectives				noun		
	
Franklin	Delano	Roosevelt,	who	worked	hard	to	solve	the	country’s	problems.			




















Standards:	English	Language	Proficiency	(ELP)	Standards	(ELPA21.org)	1. Construct	meaning	from	oral	presentations	and	literary	and	informational	text	through	grade-appropriate	listening,	reading,	and	viewing.	a. (corresponds	with	CCSS	RL	1,2,3,7)	2. Participate	in	grade-appropriate	oral	and	written	exchanges	of	information,	ideas,	and	analyses,	responding	to	peer,	audience,	or	reader	comments	and	questions.		a. (corresponds	with	CCSS	W	6	and	SL	1)	3. Speak	and	write	about	grade-appropriate	complex	literary	and	informational	texts	and	topics.	a. (corresponds	with	CCSS	W	2,3	and	SL	4)	4. Determine	the	meaning	of	words	and	phrases	in	oral	presentations	and	literary	and	informational	text.	a. (corresponds	with	CCSS	RL	4,	RI	4,	SL	2,	L	4,5)		
Essential	Question:	How	do	you	survive	adversity?		

































































































































































• She	/	didn’t	care	/	if	people	/	were	staring	/	at	her.																	sensing	 					 										doing		






























• Parvana						/				fetched				/	the	water.							participant							process	 			participant				actor		 									doing						 					affected		
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• 							They								/				walked				/	for	almost	an	hour,	/	down	streets	Parvana	didn’t		participant								process												circumstance																				circumstance							actor															doing																				time																																						place		recognize,	/	until	they	came	to	one	of	the	areas	of	Kabul	most	heavily	destroyed																				 	 	 										circumstance			 	 	 					time		
















































































































































































































	1. The	circumstances	of	place	have	been	underlined.			2. What	do	they	tell	you	about	the	setting	of	this	passage?	___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________		3. Circle	the	circumstances	of	time.			
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told	her.	__________________________________________________________________________________________________________________________________________________________________________________________________		3. What	participant	do	they	hold	the	power	over?	__________________________________________________________________________________________________________________________________________________________________________________________________		4. What	participant	is	most	often	the	sensor?	_________________________________________________________________________________________________				 	
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Time,	Place,	Manner,	or	Reason	See	example	below:		 Parvana	settled	Hassan	/	onto	her	hip.							 						 	 																																														Place		1) Parvana	could	see	mouse	holes	in	some	of	the	bags.			2) Asif	had	joined	them	in	time	to	hear	the	last	part.			3) Parvana	wrapped	her	blanket	around	her	shoulders	and									slipped	her	feet	into	her	sandals.				4) She	had	heard	many	stories	about	this	in	the	winter	camp									where	she	and	her	father	had	stayed.				5) Parvana	walked	through	a	small	valley	with	not-to-tall	hills				all	around	her.					
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Part	4	Read	the	text	and	answer	the	questions.		 Crouching	near	the	mouth	of	the	cave,	Parvana	listened	for	the	sounds	of	something	that	might	have	gone	in	there	before	her.			 Hassan	fussed	and	wriggled.	Parvana	put	a	finger	over	his	lips,	but	he	either	didn’t	understand	or	he	didn’t	care.	He	kept	whining	and	kicking	and	making	screechy	little	baby	noises.		 Carrying	a	baby	on	a	journey	was	different	from	carrying	a	bundle.	A	bundle	could	be	tossed	over	one	shoulder	or	the	other.	A	bundle	could	be	dropped	when	her	arms	were	tired,	or	even	thrown	to	the	ground	when	she	was	frustrated	and	didn’t	know	which	way	to	go	next.		 But	a	baby	had	to	be	carried	carefully	and	couldn’t	be	dropped,	tossed	or	thrown.	Hassan	was	cute,	but	he	could	also	be	heavy	and	cranky	and	smelly	to	carry.		 Parvana’s	back	and	shoulders	ached.	There	was	no	comfortable	way	to	carry	everything	she	needed,	and	not	even	multiplication	tables	took	away	the	pain.		 The	cave,	by	the	small	stream,	would	be	a	good	place	to	rest	for	a	few	days,	as	long	as	there	were	no	wolves	inside.		 Hassan	let	out	a	big	squeal,	and	Parvana	gave	up	any	hope	of	trying	to	sneak	in.	She	walked	up	to	the	entrance	and	peered	in,	then	stepped	inside.		 The	cave	was	more	of	a	low-hanging	rock	than	a	real	cave.	As	her	eyes	began	to	get	used	to	the	dimmer	light,	she	could	see	bits	of	the	back	wall.	The	cave	was	tall	enough	for	her	to	stand	up	in	and	wide	enough	for	her	to	stretch	out,	with	plenty	of	room	left	over	for	her	bundles.	The	rocks	rose	up	around	it	like	a	cocoon,	creating	cozy	shelter	where	she	could	sleep	safely	without	the	risk	of	anyone	creeping	up	on	her.	She	would	stay	here	for	a	while	and	rest	her	arms.		 “Get	out	of	my	cave!”			 1. Describe	the	setting	for	this	text.		________________________________________________________________________________________		________________________________________________________________________________________		 2. Highlight	the	doing	processes	green.		 3. Who	holds	the	power	most	often	in	this	text?		 ________________________________________________________________________________________		4. Highlight	the	being	processes	blue.					
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with	learning	the	academic	language	found	in	that	text.				 This	does	not	have	to	be	limited	to	language	arts	teachers	but	also	applies	to	all	educators	as	they	seek	to	teach	the	academic	language	specific	to	their	content	areas.	Science	teachers,	social	studies	teachers,	math	teachers,	etc.	can	all	use	the	principles	of	FLA	to	help	their	students	learn	the	academic	language	specific	to	their	content	areas.		They	do	not	have	to	change	the	material	they	are	teaching,	rather	they	can	include	FLA	to	teach	language	needed	to	comprehend	core	content.		 Working	on	this	capstone	has	taught	me	the	wealth	of	knowledge	concerning	functional	language	is	very	deep.		Just	when	I	thought	my	mind	was	wrapping	around	the	intricacies	of	it,	I	realized	the	surface	was	still	being	scratched.	Many	of	the	researchers,	whose	work	I	have	analyzed	throughout	this	capstone,	have	spent	a	great	deal	of	time	creating	the	functional	language	approach,	along	with	implementing	and	evaluating	its	effectiveness.	I	have	just	begun	to	immerse	myself	in	the	world	of	functional	language	and	there	is	much	more	to	learn	as	I	seek	to	strengthen	the	language	education	of	my	students.			 	This	project	has	already	influenced	my	teaching	and	will	continue	to	do	so	as	my	understanding	of	functional	language	increases.	Learning	about	functional	language	has	motivated	me	to	explore	how	I	can	best	instruct	my	students	and	help	them	succeed	in	learning	academic	language.	For	example,	I	have	begun	to	explicitly	teach	my	students	the	skills	needed	to	interpret	and	use	academic	language	versus	just	exposing	them	to	academic	text	and	discourse.		My	teaching	is	also	affected	because	I	am	realizing	more	than	ever	that	my	own	learning	will	never	end.	There	is		so	much	more	about	functional	language	to	digest,	and	the	more	I	grasp,	the	better	
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		 They	were	going	to	turn	her	into	a	boy.			 “As	a	boy,	you’ll	be	able	to	move	in	and	out	of	the	market,	buy	what	we	need,	and	no	one	will	stop	you,”	Mother	said.		 “It’s	a	perfect	solution,”	Mrs.	Weera	said.		 “You’ll	be	our	cousin	from	Jalalabad,”	Nooria	said,	“come	to	stay	with	us	while	our	father	is	away.”		 Parvana	stared	at	the	three	of	them.	It	was	as	though	they	were	speaking	a	foreign	language,	and	she	didn’t	have	a	clue	what	they	were	saying.		 “If	anybody	asks	about	you,	we’ll	say	that	you	have	gone	to	stay	with	an	aunt	in	Kunduz,”	Mother	said.		 “But	no	one	will	ask	about	you.”		 At	these	words,	Parvana	turned	her	head	sharply	to	glare	at	her	sister.	If	ever	there	was	a	time	to	say	something	mean,	this	was	it,	but	she	couldn’t	think	of	anything.	After	all,	what	Nooria	said	was	true			1. Highlight	the	saying	processes	red.		2. Who	speaks	the	most	in	this	passage?	_________Mother_______________________________________________________________________________		3. What	message	were	they	giving	to	Parvana?	_______The	message	was	they	were	going	to	make	Parvana	look	like	a	boy	so	she	



























































































		 “This	is	the	tap,”	she	said	to	her	sister,	as	soon	as	they	arrived.	Parvana	had	walked	a	little	ahead,	to	smooth	a	pathway	free	of	stones.	She	turned	on	the	tap	so	that	water	gushed	out.	Maryam	laughed.	She	stuck	a	hand	in	the	flow,	then	snatched	it	back	as	the	cool	water	touched	her	skin.	She	looked	at	Parvana,	eyes	wide	open.	Parvana	helped	her	to	do	it	again.	This	time,	she	let	the	water	flow	over	her.			 “Don’t	swallow	any,”	Parvana	warned,	then	showed	her	how	to	splash	her	face	with	water.	Maryam	copied	her,	getting	more	water	on	her	clothes	than	on	her	face,	but	at	least	she	had	a	good	time.			 	1. The	circumstances	of	time	have	been	underlined.		2. What	do	they	tell	you	about	the	setting	of	the	passage?		_______Answers	may	vary:	They	tell	when	the	participants	do	different	things	
such	as	when	Maryam		pulled	their	hand	out	of	the	water	or	when	she	let	the	





















































































































	Read	the	passage	from	chapter	fifteen	of	The	Breadwinner	by	Deborah	Ellis.			 Parvana	didn’t	mind	that	he	was	unable	to	talk	right	away.	She	was	overjoyed	just	to	have	him	home.	She	spent	her	days	earning	money,	and	her	evenings	helping	Mrs.	Weera.	When	her	father	felt	better,	she	would	read	to	him	from	his	books.		 Homa	knew	some	English	from	studying	it	in	school,	and	one	day	Parvana	came	home	from	work	to	hear	Homa	and	Father	talking	English	to	each	other.	Homa	hesitated	a	lot,	but	Father’s	words	flowed	smoothly	into	each	other.			 “Did	you	bring	us	home	another	educated	woman	today?”	Father	asked	Parvana,	smiling.		 “No,	Father,”	Parvana	replied.	“I	just	brought	home	onions.”	For	some	reason,	everyone	thought	that	was	funny,	and	there	was	laughter	in	Parvana’s	home	for	the	first	time	since	her	father’s	arrest.			 One	thing	in	her	life	had	been	repaired.	Her	father	was	home	now.	Maybe	the	rest	of	the	family	would	come	back,	too.		1. Underline	the	circumstances	of	manner,	place,	and	reason.			2. What	is	the	setting	of	this	passage?	_______Answers	may	vary:	The	circumstances	show	the	participants	are	in	their	





















Described	-		Description		See	example	below:		 Parvana		/			took				/			the	baby	/	to	the	damaged	house.	 					 					Actor	 			Doing	 				Affected			7) The	Taliban	/	didn’t	like	/	women	walking	around	on	their										Sensor	 					Sensing	 				 																		What	is	sensed	 	own.			8) 					They				/	never	spoke	about	/	their	worries.										Actor	 		 										Doing	 	 	 Affected		9) 		There	/	was	not	/	another	person	in	sight,	just	hills	and	sky.	Described								Being			 										 	 	 Description		10) 					It						/	was	/	a	large	graveyard	for	such	a	small	village.												Described					Being	 	 	 	 Description		11) Most	of	the	water	/	went	/	down	his	front,	but	/	Parvana																								Actor	 	 										Doing	 	 	 	 	 			Sensor	was	sure	/	he	must	have	swallowed	some.						Sensing	 	 	 What	is	sensed		12) 		She			/	found	/a	spot	sheltered	from	the	wind	.	.	.									Actor	 							Doing	 	 	 Affected		13)	“If	we	stop,	we	die,”	/	her	father	/	always	replied.		




Time,	Place,	Manner,	or	Reason	See	example	below:		 Parvana	settled	Hassan	/	onto	her	hip.							 						 	 																																														Place		14) 	Parvana	could	see	mouse	holes	/	in	some	of	the	bags.	Place		15) 	Asif	had	joined	them	/	in	time	to	hear	the	last	part.		 												Time		16) 	Parvana	wrapped	her	blanket	/	around	her	shoulders	/		 						Place		 and	slipped	her	feet	/	into	her	sandals.							Place		17) 	She	had	heard	many	stories	about	this	in	the	winter	camp				 /	where	she	and	her	father	had	stayed.			 Place		18) 	Parvana	walked	/	through	a	small	valley	with	not-to-tall			 																								Place	 		hills	all	around	her.						
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• What	surprise	did	she	find	in	the	cave?		 ______Someone	else	was	in	the	cave.	_____________________________________________		 	
